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Anti-racist pedagogy is grounded in 
honing the critical exploration of racial 
inequality and white privilege so as 
to take direct action against injustice, 
including the ways it manifests in edu-
cational contexts. Beyond being “non-
racist,” an anti-racist approach seeks 
to actively identify and dismantle rac-
ism in its multiple and insidious forms 
toward transformative social change (Dei, 
“Denial”; Dei, “Anti-Racist”). Decolonial 
approaches to pedagogy foreground 
Indigenous knowledges in order to chal-
lenge the ongoing presence of settler 
colonialism, seeking to reframe edu-
cational practices so that they spring 
forth from and in the service of Indig-
enous people and interests (St. Denis). 
Although anti-racism and decolonization 
have been under development by femi-
nists of color and Indigenous feminists 
for decades, they have acquired the sta-
tus of “mainstreamed” and “metaphori-
cal” concepts in recent years, often being 
mobilized in inauthentic or paper-thin 
ways (Tuck and Yang). We write this piece 
to explore the pedagogical possibilities 
and impossibilities for anti-racist and 

decolonial praxis in the realm of feminist 
publishing.
 Online and open access feminist jour-
nals have mushroomed in recent years. 
Constituting a public space, online 
feminist journals provide unprecedented 
opportunities for community involvement, 
for the making of knowledge in various 
mediums, and for the making of public 
space itself. As part of this paradigm in 
feminist publishing, Feral Feminisms (FF) 
(www.feralfeminisms.com) is an indepen-
dent, online, peer-reviewed, intermedia, 
open access feminist journal started in 
2012 by Ela Przybylo, Sara Rodrigues, and 
Danielle Cooper. Each issue of Feral Femi-
nisms builds around a particular thematic 
and includes academic articles, creative 
pieces, cultural commentaries, poems, 
photo-essays, short films, and visual and 
sound art. It utilizes the advantages of 
online publication, such as a flexibility of 
mediums, in seeking to subvert structures 
of knowledge production, to create alter-
native or “feral” publishing strategies, 
and to foreground topics elided by other 
feminist publications. Yet there are limita-
tions on the disruptive potential of online 
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feminist publishing. For example, “open 
access” can itself rely on Western colonial 
understandings of knowledge-sharing that 
thief Indigenous and Traditional Knowl-
edge (Christen); the everyday operation 
of feminist publications overly relies on 
unpaid feminized labor (McLaughlin); and 
online publishing replicates and advances 
the power imbalances of traditional pub-
lishing models (with the ownership of 
the majority of journals in the hands of 
five commercial publishers, for example) 
(Larivière, Haustein, and Mongeon). Feral 
Feminisms, along with other feminist 
online publications, thus must ask: what 
are the pedagogical purposes, as well as 
the decolonial and anti-racist possibilities, 
of publishing online? As three managing 
editors of Feral Feminisms, we are inter-
ested and invested in exploring the possi-
bilities and impossibilities of undertaking 
online journal work as a form of anti-racist 
and decolonial pedagogical practice. In 
this piece, as well as in our editing praxis, 
we reflect on the following questions:

• In what ways are feminist journals 
active in creating pedagogies of anti-
racism, decolonization, and a com-
mitment to free, open, and accessible 
readership?

• What work can journals undertake to 
not only theoretically, but also practi-
cally, dismantle settler colonialism 
and racist structures?

• How are publishing models invested 
in settler ways of knowing and creat-
ing knowledge?

• How are publishing models invested 
in precarious and free labor that mines 
and undercuts feminist subjects?

• In what ways do feminist publishing 
models suffer when they are bound 
to academia and its systems of worth 
and value allocation?

• How do models of feminist publish-
ing need to change in order to be truly 
transformative, empowering, and 
capable of remaking the worlds we 
live and work in?

Feminist Publishing as  
Pedagogical Praxis

Feminist publishing is an important plat-
form through which to challenge knowl-
edge formations, structures, and publish-
ing communities that have historically 
been insistent on canonizing the work of 
white male authors—be they theorists, 
creative writers, or artists—while making it 
difficult for women, gender nonconforming 
people, Indigenous people, and people 
of color to have their work published. 
Feminist journals, instead, have created 
alternative practices around publishing, 
honing distinct forms of knowledge and 
building communities of resistance (Gil-
ley; Murray, Mixed Media). Yet feminist 
publishing, as our piece explores, has too 
often negotiated questions of “difference” 
in ways that have been inconsistent with 
commitments to anti-racist and decolonial 
practice. In this piece we are thus inter-
ested in exploring some of the possibili-
ties and impossibilities of crafting a jour-
nal and undertaking the labor of feminist 
journal work that is anti-racist and deco-
lonial. Crucially, we see “journal work” as 
fundamentally pedagogical in nature as it 
seeks to make and transform knowledge, 
teach and educate about issues pertaining 
to injustice and world-making, and create 
communities of learning. Feral Feminisms 
remains committed to a pedagogical prac-
tice that makes learning available to all. 
We do so through making the journal open 
access so that it is free to anyone who can 
locate the journal online; through inter-
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media publishing or publishing across 
mediums including academic essays, 
reflections, creative writing, poetry, art, 
film, and hybrid forms; and through a pub-
lishing guild system that seeks to raise up 
first-time authors and create possibilities 
for anyone to publish and learn about the 
publishing process. Understanding collab-
oration as an ongoing process of on- and 
offline negotiation between the journal’s 
editorial members, guest editors, con-
tributors, and broader feminist communi-
ties (Bailey), disagreement and friction 
are nonetheless key parts of the feminist 
journal-making process. And, as this piece 
unpacks, the pedagogies of our publish-
ing are often effectively limited because 
politics play out imperfectly and the free 
labor that journal work demands can be 
overwhelming.
 We see the pedagogical project of femi-
nist journal publishing as relevant to this 
special issue on performance in the femi-
nist classroom. Performance studies has 
long debated the performative aspects of 
text, sometimes resisting and sometimes 
reinstating understandings of text as fixed 
in meaning (Pollock; Phelan; Auslander; 
Derrida). For feminists, rather than seeing 
performance and text as separate forms of 
creation, it has been fruitful to think about 
writing as itself a form of performance. 
Feminist poststructuralist work, for exam-
ple, such as the work of Luce Irigaray and 
Gloria Anzaldúa, openly played with the 
performative elements of text using meton-
ymy, virgules (both/neither statements), 
Derridean erasure, English language decol-
onization, bilingualism, and humor. We 
see the work of publishing and the study 
of publishing as even more inviting to per-
formance studies frameworks. Studying 
publishing as a pedagogical praxis asks 

that we focus on how text emerges into 
being through labor, series of networks, 
and intricate rituals around the materiali-
ties of off- and online presses. Although 
texts are ostensibly the main outcome or 
goal of journal work, the other key goal and 
outcome is building feminist process and 
community. Much of this making process 
goes unrecorded and unremarked upon, 
hidden behind the theatrical curtain. Writ-
ing this piece, we found that Peggy Phel-
an’s reflections on the disappearance of 
performance rang true: “performance’s only 
life is in the present” and thus it “cannot be 
saved, recorded, documented, or otherwise 
participate in the circulation of representa-
tions” (146). In similar ways, thinking about 
the processes, rituals, and compounding 
moments of the publishing process asks 
that the immaterial and inarticulable be 
saved and recorded, often imperfectly and 
incompletely, unable to account for the kin-
ships, tensions, affects, and disagreements 
that flow directly into feminist publishing. 
As editors of Feral Feminisms, we have 
been experimenting with methods of bring-
ing the performance of journal-making and 
journal work to the forefront, rather than 
mystifying process, decisions, collabora-
tions, and disagreement. Here we want to 
suggest that collaboration is in itself a form 
of performance work, a form of labor that 
is invested in the how of decision-making 
and world-making. Moya Bailey writes that 
while academia continues to reward single-
author texts, digital projects can foster “a 
different methodological practice” toward 
inventing, remaking, challenging, and cri-
tiquing the ossified systems of inequality 
in which knowledge is produced. We see 
this as part of the transformative potential 
of feminist publishing pedagogy. We are 
deeply invested in journal work as a form of 
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labor that is routinely unremarked upon in 
the final published outcome of each journal 
article, piece, or issue. It is vital to reflect 
that even as we cite articles by attributing 
them to single (or sometimes multiple) 
authors, authors would not exist as citeable 
without the storehouse of invisible, mostly 
unrecorded, and too often free labor which 
makes publication possible. Or as Jenni-
fer Gilley writes, “feminist scholars ha[ve] 
not yet paid a lot of critical attention to 
the ‘mundane realities’ of publishing that 
undergirds feminist knowledge production” 
(141). The performance of publishing is thus 
the actual structure that makes publishing 
possible in the first place. Thinking about 
publishing itself with an attention to the 
“mundane realities” means paying atten-
tion to how text is born of performance, 
ritual, and laboring communities.
 In the remainder of this piece, we trace 
some of the invisible performances that 
take place within the world of feminist 
publishing with an interest in how they 
create possibilities and impossibilities for 
anti-racist and decolonial practice. Rather 
than lauding the work we have done 
around foregrounding important perspec-
tives and pieces within our journal, we are 
more interested in examining the feminist 
publishing process—what happens, does 
not happen, or fails in happening so as to 
make anti-racist and decolonial publishing 
possible. We see these fine negotiations 
and conflicts, in turn, as part and parcel of 
the work of both feminist publishing and 
feminist teaching.

Colonial Legacies of Education

Educational institutions are arms of the 
colonial state, particularly in the Cana-
dian context from which we write. On 
the one hand, educational institutions 

as they exist today often ignore the his-
tories and knowledges of Black people, 
Indigenous people, and people of color 
(BIPOC). In Canada, the atrocities of resi-
dential schools are only beginning to be 
grappled with and Canada’s history of 
segregated schooling for Black and white 
children is rarely acknowledged (Maynard 
34). Residential schools have been central 
to the Canadian government’s attempt to 
“eliminate Aboriginal governments; ignore 
Aboriginal rights; terminate the Treaties; 
and, through a process of assimilation, 
cause Aboriginal peoples to cease to exist 
as distinct legal, social, cultural, religious, 
and racial entities in Canada” (Truth and 
Reconciliation Commission 1–2). Segre-
gated schools for Black children, on the 
other hand, “attempted to confine Black 
communities to a subjugated role in soci-
ety” by instilling “the values of obedience 
and submission in the Black populace 
so they might better accept their role as 
menial labourers” (Maynard 33).
 We do not position online feminist 
journals as the way to reconcile such his-
tories and the inequities that remain in 
place contemporarily. Further, we acknowl-
edge the profound shifts in education for 
Black and Indigenous students that have 
been brought about by Black and Indig-
enous education activists. The modes of 
resistance these activists implemented 
to challenge colonial and racist schooling 
took many forms, and resistance to con-
temporary assimilationist and racist cur-
ricula and education practices continues. 
For example, Mohawk people established 
the Kahnawake Survival School in 1978 
as part of their refusal to be subjected 
to Quebec’s Bill 101, which would have 
required Indigenous children in Quebec 
to be educated off reserves and in French 
(or, if they applied for a license, in Eng-
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lish) (McCaskill 162). Indigenous people 
established other freedom schools and 
survival schools across Canada and the 
United States, in large urban centers, 
rural spaces, and close to reserves, which 
“creatively combin[ed] elements of open 
school structure and instruction, com-
munity school governance and parental 
involvement, and Native self-determina-
tion and empowerment” (Davis). Black 
parents and educators have also worked 
to establish educational institutions that 
are responsive to the needs and desires 
of their children and students, such as the 
establishment of the Africentric Alternative 
School in Toronto in 2008 (Levine-Rasky).
 While online feminist journals can 
provide a database where diverse knowl-
edges can be corroborated, collected, and 
stored, we question how such work can 
contribute to anti-racist and decolonial 
education movements. For example, it is 
often difficult to disseminate this knowl-
edge to those outside university institu-
tions. Further, making such knowledge 
accessible will not necessarily result in 
education that is geared toward social 
change. The state institutions themselves, 
particularly in regard to education, need 
to continue to be reimagined, disrupted, 
and overhauled in order to work through 
their colonial and racist legacies. Sherene 
Razack argues that even when educational 
institutions attempt to disrupt normative 
styles of learning and education, they 
often do not account for the ways in which 
histories of violence produce an imbal-
ance of power relations contemporarily. In 
regard to sensitivity training, for example, 
she states: “A sensitivity to history merely 
produces a refined catalogue of cul-
tural differences, for example, a detailed 
description of an Aboriginal healing circle, 
and the imperial relation remains undis-

turbed” (8). Her line of argument details 
the ways in which BIPOC people become 
objects to be studied; they have “know-
able” characteristics that can be managed 
by colonizers (10). She argues that in order 
to seek concrete changes in classrooms, 
“we need to direct our efforts to the condi-
tions of communication and knowledge 
production that prevail, calculating not 
only who can speak and how they are 
likely to be heard but also how we know 
what we know and the interest we pro-
tect through our knowing” (Razack 10). 
The alternative spaces for education that 
Indigenous and Black people have created 
for their children and students exemplify 
possible ways in which imperial relations 
can be disrupted and education can be 
reimagined. Although feminist online 
journal production can work through 
Razack’s points, actually implementing 
such strategies in mainstream educational 
institutions, and even being able to have 
such ideas disseminated to students, can 
reproduce some of the educational strat-
egies of the colonial state. For example, 
being part of a settler colonial state and 
the beneficiaries of that state makes us 
unable to comprehensively divorce our-
selves from settler colonialism.
 Education, and the institutionaliza-
tion of education, can operate as forms 
of indoctrination for students. We thus 
wonder how much feminist journals can 
actually help to dismantle systems of 
oppression when there are so many who 
simply do not know how to access jour-
nals and so many more who will never be 
able to contribute. Writing, and languages 
themselves (English and French in Can-
ada), have always been tools of colonial 
projects, and this makes the journal itself 
a space where the arms of the colonial 
state can manifest. Ngu~gı~ wa Thiong’o 
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explores how colonial education in Kenya 
attempted to erase African languages. 
Command of the English language, he 
writes, became a marker of intelligence, 
and it was the one subject that was nec-
essary to access higher education. He 
writes that “English became the measure 
of intelligence and ability in the arts, the 
sciences and all the other branches of 
learning. English became the main deter-
minant of a child’s progress up the ladder 
of formal education” (11). What is even 
more insidious about colonial educa-
tion, however, is its inability to honour wa 
Thiong’o’s culture (10). wa Thiong’o points 
out that colonial education and subjects 
such as language and literature took stu-
dents “further and further from [them-
selves] to other selves, from our world to 
other worlds” (11). How then, after years 
of colonial education, can those selves 
be recovered? Contemporary state educa-
tion still has the power to determine what 
constitutes “acceptable” forms of learning 
and education, and this has had a detri-
mental impact on Indigenous knowledges, 
the knowledges of people of color, how 
knowledge is produced by and shared 
with those with disabilities, and how our 
society views gender and sexuality. While 
feminist knowledge production through 
online journals can disrupt some of the 
colonizing aspects of educational institu-
tions, it is also embroiled in these institu-
tions, reproducing colonialism and colo-
nial state power.

A Short History of Racism 
and Anti-Racism in Feminist 
Publishing

Analyzing the histories and present condi-
tions of feminist publishing and the con-
texts through which feminist knowledge 

is made and disseminated is a productive 
pedagogical practice as it opens up space 
to question and critique the processes of 
feminist knowledge production. Such an 
analysis can be mobilized pedagogically 
in both feminist classrooms and academic 
writing toward attempting to hone publish-
ing as an anti-racist and decolonial prac-
tice. The conditions in which feminist publi-
cations are produced are demonstrative of 
contemporary trajectories and tensions of 
feminist organizing, both within and out-
side the academy. Disputes within feminist 
publishing since the 1970s reflect broader 
tensions in feminisms and have shaped 
the production and dissemination of femi-
nist knowledge. In this section we discuss 
how racism and anti-racist organizing have 
shaped feminist knowledge production and 
consider the ways in which studying femi-
nist publishing can be an anti-racist femi-
nist pedagogical practice.
 In 1988, the Women’s Press, Canada’s 
largest and best-known feminist press, 
split into two separate publishing houses, 
the Women’s Press and Second Story 
Press, to quell resistance to the Women’s 
Press’s structural integration of anti-racist 
policies (Stasiulis 35). In response to two 
stories the press identified as racist and 
refused to publish—one in which a white 
woman describes her first visit to Somalia 
using exoticizing language and reinscrib-
ing a white vision of Africa, and the other 
in which a white woman used the genre of 
magical realism to write an appropriative 
story from the point of view of an Indig-
enous woman in a fictional Latin American 
country—the Women’s Press developed 
anti-racist guidelines which were to be fol-
lowed for all future publications (Stasiulis 
36). In these guidelines, the press stated 
that they would “avoid manuscripts . . . 
in which the protagonist’s experience in 
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the world, by virtue of race or ethnicity, 
is substantially removed from that of the 
writer [and] . . . manuscripts in which a 
writer appropriates the forms and sub-
stance of a culture which is oppressed by 
her own” (qtd. in Stasiulis 39). This move 
by the press was met with fierce resistance 
from other feminist publishers, The Writers 
Union, and broader writing and publishing 
communities, with critiques of the Wom-
en’s Press’s anti-racist guidelines cen-
tered around the predictable arguments 
that these guidelines infringed on freedom 
of speech and “freedom of the imagina-
tion” (Stasiulis 39). We understand analyz-
ing the resistance to the Women’s Press’s 
anti-racist guidelines as a pedagogical 
practice that can be engaged in through 
reading or listening to writing that out-
lines such resistance. We also see these 
debates as an important component of 
feminist histories that can be incorporated 
into feminist classrooms.
 During the production of a recent issue 
of Feral Feminisms, we were met with 
almost identical arguments to those 
the Women’s Press received when we 
informed a creative writer that we would 
not publish her piece unless she followed 
a peer reviewer’s recommendation to 
remove the appropriative use of settler 
constructions of North American Indig-
enous cultures. In our communications, 
this writer informed us that she would not 
remove these appropriative references 
as doing so would infringe upon her right 
to creativity and because it would be too 
limiting to write from her own positional-
ity as a white woman. Because such dis-
putes are typically hidden from view, the 
publicized debates that arose from the 
Women’s Press’s anti-racist guidelines are 
particularly useful sites for learning about 
the complexity of feminist knowledge pro-

duction. While the Women’s Press’s anti-
racist guidelines were issued thirty years 
ago, their contents remain relevant and 
useful, and, evidently, the implementation 
of such anti-racist publishing practices 
continues to be met with the freedom of 
speech argument that seems to be issued 
anytime white people are asked to stop 
being racist. Using these debates as femi-
nist teaching tools, both to inform our own 
publishing collaborations and as material 
in gender studies or feminist classrooms, 
not only presents the opportunity to learn 
about how racism has informed feminist 
organizing, but also creates the opportu-
nity to think through and develop our own 
anti-racist practices.
 Scholars who theorize the role of capi-
talism within feminist publishing have 
taken up the implications of feminist 
publications managed by white women 
profiting from the work of BIPOC writers. 
Alexis Pauline Gumbs asserts that “the 
white feminist effort to tokenistically incor-
porate the labor of women of color led to 
an environment in which black women’s 
writing was increasingly marketable” and 
argues that there has been “a practice in 
the post–civil rights era through which the 
literary practices of black women we[re] 
reincorporated into a capitalist and impe-
rialist framework where black women’s 
lives were ‘new subject matter’ to be con-
sumed and ‘new territory’ to be discovered 
by an expanded market, which is similar 
to the way black bodies were prepared for 
resale in the post-reconstruction moment. 
. . . The reconstitution of the black family 
as a consumer unit and the reconfigura-
tion of black women as marketable tokens 
were parts of the same process” (41). 
Simone Murray takes up a related issue 
in posing the question: “what are the 
ideological ramifications of a press run 
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entirely by white women marketing itself 
as an outlet for the voices of women from 
racial minorities?” (“‘Books of Integrity’” 
173). These issues—the tokenistic use of 
Black women’s writing by white publish-
ers and white-run publications marketing 
themselves as the voice for or of racialized 
women—remain relevant to contemporary 
publishing and are generative sites of 
analysis for students of feminism. While, 
unlike traditional book publishers, open 
access journals like Feral Feminisms do 
not profit financially from publishing work 
by Black people, Indigenous people, and 
people of color, our journal does benefit 
from publishing such work. Our emphasis 
on publishing work by BIPOC contribu-
tors helps to produce Feral Feminisms’ 
reputation as a progressive, social jus-
tice–oriented journal, which makes the 
journal appealing to potential donors and 
contributors who share our political posi-
tions. The collaborative thinking processes 
that led us to prioritize the work of BIPOC 
contributors have also provided us with 
opportunities to present on decolonial and 
anti-racist feminist publishing at academic 
conferences and write peer-reviewed jour-
nal articles, such as this one, on the topic. 
This work directly benefits us as gradu-
ate students and early career scholars by 
adding to our academic CVs. As a result, 
while the benefits for feminist journals to 
celebrate BIPOC work are mostly immate-
rial, journals nonetheless have to exam-
ine their desires and potential benefits 
from publishing work by scholars, artists, 
poets, and creators who have been histori-
cally marginalized within colonial systems 
of knowledge-making.
 Even more apparently, mainstream 
presses that feature feminist, BIPOC, as 
well as queer and trans work, can benefit 
materially from the labor of these margin-

alized communities and authors. Murray 
discusses tensions that arose between 
the Women’s Press in the UK (not to be 
confused with the previously discussed 
Toronto-based Women’s Press) and Virago, 
the first feminist press in the UK, estab-
lished in 1972 (“‘Books of Integrity’” 174). 
The UK–based Women’s Press profited 
significantly by buying the UK rights to 
Alice Walker’s The Color Purple, as well 
as the work of other popular racialized 
women writers such as Tsitsi Dangarembga 
(Nervous Conditions) and Pauline Melville 
(Shape-Shifter), and dedicated “a signifi-
cant portion of its list—and a commensu-
rate portion of its advertising—to promot-
ing writing by women from those minority 
groups marginalized by early second-wave 
feminism: black women, women from eth-
nic minorities, working-class women and 
lesbians” (Murray, “‘Books of Integrity’” 
174). Murray asserts that, in addition to 
adhering to a policy of publishing work by 
women who were not white, middle- or 
upper-class, and straight, by positioning 
itself as an outlet for the voices of marginal-
ized women, the Women’s Press was able 
to successfully market its books to “previ-
ously underexploited markets among book 
buyers from minority groups,” white femi-
nists who were invested in staying up-to-
date with developments in feminism, and 
international markets (“‘Books of Integrity’” 
176). The Women’s Press also marketed 
itself as the outlet for the voices of margin-
alized women in an attempt to differenti-
ate itself from Virago, which the Women’s 
Press attempted to position as a publisher 
focused on the first-wave feminist voices 
of white, upper-class women from the 
nineteenth and early twentieth centuries 
(Murray, “‘Books of Integrity’” 176). In real-
ity, Virago was significantly financed by 
winning the UK rights to Maya Angelou’s 
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I Know Why the Caged Bird Sings, simi-
larly to the Women’s Press’s financial reli-
ance on Walker’s The Color Purple, and 
published many books written by BIPOC, 
working-class, and lesbian women (Mur-
ray, “‘Books of Integrity’” 177). Despite the 
comparable composition of the publishers’ 
lists, the Women’s Press was able to use 
the writing of BIPOC, working-class, and 
lesbian women to market itself as the more 
politically radical and inclusive publish-
ing house. While publishing the writing of 
BIPOC, working-class, and lesbian women 
is vital to undermining the white, middle- 
and upper-class, and straight dominance 
of much feminist publishing, doing so 
without changing the power structures in 
which white, middle- and upper-class, and 
straight women make the decisions about 
what work by BIPOC, working-class, and 
lesbian women is worthy of being pub-
lished and marketed is insufficient to shift 
power imbalances within feminist publish-
ing houses. Thinking about the material 
and immaterial benefits that are derived 
for white publishers, even if feminist, from 
publishing work previously ousted from 
literary canons, is key to developing a pub-
lishing praxis that is invested in decolonial 
and anti-racist practices.

Decolonization and Academic 
Publishing

In our work at Feral Feminisms, we aim to 
employ anti-racist, decolonial, and anti-
colonial publishing practices, but the 
material conditions in which we do our 
work limit our ability to do so. Being part 
of a settler colonial state and the benefi-
ciaries of that state makes us unable to 
comprehensively divorce ourselves from 
settler colonialism, which makes resis-
tance to settler colonialism a complex 

endeavor. So we engage in our work by 
asking ourselves: How do we, as people 
who are complicit in the colonial project, 
begin to disrupt this project?
 Before addressing this question, we 
believe there is a need to differentiate 
between claiming to be a decolonizing 
force and aligning ourselves with and dis-
seminating work that critiques and resists 
the intertwined structures of settler colo-
nialism and colonialism more broadly. In 
their article “Decolonization Is Not a Meta-
phor,” Eve Tuck and K. Wayne Yang stress 
the importance of retaining the connection 
between the term “decolonization” and 
work that “brings about the repatriation 
of Indigenous land and life” (1). Tuck and 
Yang argue that when the term “decoloni-
zation” is used as a metaphor to describe 
any social justice–oriented work, “it kills 
the very possibility of decolonization; it 
recenters whiteness, it resettles theory, it 
extends innocence to the settler, it enter-
tains a settler future” (3). We share Tuck 
and Yang’s concern with the way decolo-
nization is taken up in both academic and 
community spaces as a way to describe 
work that is critical or anti-normative, but 
that is not engaged in the work of decolo-
nization, that is, the work of dismantling 
settler colonialism and “repatriat[ing] Indig-
enous land and life” (Tuck and Yang 1).
 We are disturbed by the ways in which 
settlers claim decolonization as their own. 
These moves to innocence allow settlers 
to accrue progressive legitimacy through 
tangential references to the stolen land on 
which we live, by adding Indigenous to a 
long list of categories of people subjected 
to oppression, or by describing Canada as 
a settler colonial state without shifting the 
theoretical perspectives to make space 
for a systematic study or critique of set-
tler colonialism in Canada. Therefore, this 
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discussion is not aimed at securing the 
progressiveness of our journal by claiming 
to be undertaking the work of decoloniza-
tion, but rather it is oriented toward high-
lighting the impossibility of transforming 
an academic journal organized by settlers 
into a decolonizing project. While feminist 
online journals can provide a space where 
normative education, ideas, and learning 
styles are disrupted, it is also important to 
consider how the journal itself facilitates 
the reproduction of normative education 
and learning styles.
 Razack argues that “[t]he challenge in 
radical education becomes how to build 
critical consciousness about how we, as 
subjects, position ourselves as innocent 
through the use of such markers of iden-
tity as the good activist” (18). Feral Femi-
nisms is written in English and follows 
the formatting regulations of academic 
writing, for the most part, even while it 
includes work from multiple genres and 
media, and occasionally, other languages. 
Such use of academic language and writ-
ing necessarily reproduces the colonial 
project, even if the claim (and the attempt) 
to “untame” feminism is part of the jour-
nal’s mandate. We are not only referring to 
the language that many of the papers use 
(academic language that is often illegible 
and incomprehensible to many outside 
academia), but also to the ways in which 
the writing is formatted, structured, and 
ordered on a page, such as through gram-
mar and particular margins, headers, and 
footers. These demarcations literally cre-
ate rigid lines between a space for writ-
ing (which comes to occupy the space of 
legitimate knowledge production) and the 
blank spaces in margins, headers, and 
footers. These processes are inherently 
part of a system that constructs rigid regu-
lations around writing and publishing that 

can only alienate those who do not have 
a normative command of the English lan-
guage and of writing. There are journals 
and writers that attempt to defy the rigid 
boundaries of institutionalized writing and 
language. One such example is the Sistren 
Collective in Jamaica who wrote Lionheart 
Gal, a compilation of short stories writ-
ten completely in what Kamau Brathwaite 
refers to as Jamaica’s “nation language.”
 Feral Feminisms creates a space for vari-
ous voices to contribute to dynamic con-
versations that seek to unsettle the foun-
dations of our own privilege, but we still 
encounter the issue of being a journal that, 
though open access and encouraging of 
nonacademic submissions, finds much of 
its readership and contributors in academic 
circles. Though various people can contrib-
ute, the people that have the means to do 
so, the know-how, the time, and the ability, 
are a very small and relatively privileged 
group. Open access journals can include 
art and creative pieces that disrupt norma-
tive knowledge production, but dissemi-
nating these texts to broader audiences 
is challenging. The concern here, too, is 
that when this knowledge is (re)produced 
in feminist spaces, particularly through 
an online presence, it can remain in echo-
chambers. While these online presences 
surely include knowledges and information 
that are unknown to many of those who 
frequent these journals, and the conversa-
tions and critical thinking that they evoke 
are certainly invaluable, they often do not 
reach those outside feminist communities 
and university institutions. How, then, can 
knowledge produced by online feminist 
journals move beyond these online outlets 
to become incorporated in and beyond 
educational institutions? What is lost when 
we seek for anti-racist and decolonial 
knowledge to be recognized as “legiti-
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mate” by postsecondary institutions? How 
can knowledge move from feminist online 
journals into spaces that can reach more 
people?
 Our concerns with feminist journals as 
a mode of world-making, knowledge-mak-
ing, and feminist pedagogy are the ways 
in which they remain an elitist space that 
can often alienate more than they include. 
Even if more people did have the willing-
ness and ability to contribute, we are far 
from convinced that an academic journal 
can be an effective forum for dismantling 
the systems of oppression with which we 
live. Although Feral Feminisms retains its 
institutional independence in that it is 
not officially affiliated with or funded by 
a university, the journal remains deeply 
dependent on academia to survive. All of 
the work of publishing the journal, from 
soliciting guest editors, to copyediting and 
peer-reviewing articles, to formatting and 
uploading the final work, is done on a vol-
unteer basis, almost entirely by graduate 
students, very few of whom, we assume, 
would do this work if it were not helping 
them collect academic credentials or act-
ing as a form of “hope labor” (Kuehn and 
Corrigan). Moreover, the people who guest 
edit issues of the journal and those who 
contribute to the journal, with the occa-
sional exception of some of our artistic 
contributors, would likely seek out other 
journals if ours was not academic and 
peer-reviewed. So, despite the relative 
freedom we have to publish work that is 
unconventional, radical, and critical, Feral 
Feminisms is dependent on the academic 
industrial complex for its very existence.

Conclusions

Throughout this reflection we have 
explored the importance and difficulties 

of honing a pedagogical journal praxis of 
anti-racism and decolonization. Journal 
work is taxing and invigorating, labor-
intensive and impassioned, and far too 
often free and invisible. In exploring the 
importance of decolonial and anti-racist 
praxis, this piece has worked toward think-
ing about the collaborative work that takes 
place behind the making of text in the 
world of feminist publishing. In concluding 
this piece, we invite readers to think about 
journal publishing critically and undertake 
the important feminist work of not only 
reading and contributing to journals but of 
also actively reflecting on the processes 
of journal-making and journal work. We 
invite readers to get together, get angry, 
and re-envision publishing methods and 
journal projects—as feminists have always 
done—toward creating more just, decolo-
nial, and anti-racist knowledge practices.
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